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EXECUTIVE SUMMARY
FWISD 21* Century Community Centers Evaluation 2002-03

Fort Worth’s 21* Century Community Learning
Centers (CLC) are making a significant
contribution to increasing the academic
performance and skills of students and adults
through programs offered at six FWISD middle
school sites. During the first year of the
program (2001-02), the sites were successful in
offering a variety of educational and recreational
activities for children and adults, and in
improving academic performance and behavior
of student participants. For year two (2002-03),
efforts were made to increase the number of
student participants, to increase consistency in
attendance, and to increase program impact.

Centers were open Monday to Thursday from
the end of school until 9:00 p.m., with some
centers operating on Fridays and Saturdays. A
three-week summer program was offered at all
centers. Although offered at the designated
middle schools, centers served students from
Pre-K to High School, parents and other
community members.

2125 middle school and 1329 other students
attended the 2002-03 school year program, along
with 1266 adults. 1159 students attended the
2002 summer program. 49.5% of the middle
school students at the six schools participated in
the CLC program at some time during the year.
Overall student participation increased 144%
from the first year, while adult participation
increased 72%. Regular student attendees (those
participating 30 days or more) increased 197%.

Program activities were developed by site
coordinators at each campus based on specific
needs identified by students, teachers, the
principal, parents, advisory groups, and
community members within the neighborhood
served by each center. Academic, character
development and recreational activities were
offered for students, while GED, language,
computer literacy and other personal
improvement classes were offered for adults.
Many of the activities were offered in
collaboration with one or more of the 50
community partners who devoted volunteers,

paid staff, in-kind, and consultation to the
program. On several campuses, CLC also
cooperated with the Fort Worth After School
program and the Texas After School Initiative.

As part of the commitment to continuous
improvement, a comprehensive evaluation was
conducted to gain a better understanding of the
need for the program, quality of program
implementation, student satisfaction, and
program impacts. To gain insights into the
program, student, instructor, and classroom
teacher, surveys were conducted during the
school year. In addition, program attendance,
school attendance, and achievement test scores
were analyzed. The following are some of the
significant evaluation findings.

Program Need

There is a strong need for the CLC program.
Student responses to the survey indicated that
27.5% of the students’ time was spent, often
alone, watching TV or talking on the phone,
while 25.8% of their time was spent “hanging
out” with friends (e.g., talking, watching TV, or
at the mall). These patterns create prime
opportunities for student involvement in
negative behaviors. These students also
reported lower grades than students who were
more involved in after school activities.

The CLC program also plays an important role
in providing a safe environment for students.
This is especially important for the 19.2% of the
participants who report not feeling safe when
“hanging out” in their neighborhoods. Of this
group, 94% reported that the after-school
program provided a safe haven.

Program Quality

The program attracted significantly more
students and adults during its second year of
operation. Teachers involved in the CLC
generally gave high ratings to the program as a
safe place for students to be and to the quality of
communication between staff and the site
coordinator. Communication within a program
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is critical and a few teachers expressed the need
to improve mechanisms for principals, school
staff, and program staff to have a more common
frame of reference concerning program need,
goals and content.

Program participants viewed the program
positively, particularly with regard to the quality
of the program staff and the interactions between
students and staff. The students also expressed
interest in having more and different activities.
There is a need to work with students to identify
interesting and positive activities in which they
would like to participate.

Program Satisfaction

CLC program participants feel positively about
the program, with the majority indicating they
would sign up again and tell their friends about
the program. The program was seen as a place
that has good activities for students and the
perception was that students should go there.

Students in grade 6 were more positive about the
program than students in grades 7 and 8§,
suggesting that additional effort is necessary to
work with older students to identify activity
content and program procedures that would be
attractive to them.

Students participating in the program already
were more likely to see the program in a positive
light than those who are not participating. This
again suggests the need for improved efforts to
work with non-participants to understand how
the program could be modified to better meet
their needs. Furthermore, efforts to market the
advantages and content of the program to less
involved students may lead to increased
attendance in the after school activities.

Program Outcomes

Students believed that the program impacted
their understanding of the importance of
graduating from school and avoiding drugs.
However, they were less inclined to see the
program as improving their bonding with school
(e.g., like school more, talk to teachers more,
behave better at school, and come to school
more often). Bonding may be something that is
developed over time as the students continue to
participate in the program.

Teachers working in the program saw its biggest
student impacts as increasing self-worth/self-
esteem, improving academic performance, and
improving behavior. Classroom teachers noted
that after participating in CLC, students were
more likely to complete homework, volunteer
for extra credit or to take on more
responsibilities, and to participate in class.

Thus, one of the primary purposes of the
program, to increase homework completion, is
being achieved and at the same time the program
is seen by classroom teachers as leading students
to be more engaged with the school.

Data on the impact of program participation on
school attendance and test scores shows
additional positive results. Program participants
had higher 2002-03 school attendance and
TAKS math scores than a matched group of
non-participants.

Data also provide evidence that for classroom
teachers who participate in the program, there
are potential carryover advantages for the
quality of relationships they can establish with
students during the regular school day.

The Bottom Line

The CLCC program appears to have made
significant inroads helping students use time in a
constructive and positive manner. Participants
appear to be profiting academically and there is
evidence that student classroom performance
and school attendance are improving. There is
still a sizable group of non-participants who
could benefit from the program. Some of these
non-participants may be those most in need of
being involved. To garner increased
participation, efforts will need to be made to
increase positive perceptions about the program
and provide increased opportunities for non-
participants to help shape program content.
There also appears to be a need to continue to
upgrade the quality of programs being offered
and to increase the coordination between
program staff, and principals and teachers in the
school.

The FWISD CLC program has made a strong
commitment to continuous program
improvement and monitoring. This will no
doubt lead to additional positive impacts for
students and adults in the future.
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Fort Worth Independent School District
21" CENTURY COMMUNITY LEARNING CENTERS
2002-03 Report

A group of eight students from the Environmental Club at Daggett Middle School is pulling a
wheel cart and making frequent stops in labs and classrooms to pick up paper from recycling
baskets donated by Waste Management. Students who pick up the most recycling material
win a prize of pizza or ice cream. The instructor explains that the purpose of the activity is
not only to develop awareness about recycling, but also to teach and practice important life
skills such as cooperation and dealing with conflict. This instructor (a classroom teacher)
also tutors and helps the students with homework for one hour after they finish their
recycling activity.

BACKGROUND

In 2001, Fort Worth Independent School District (FWISD) opened six 21* Century Community
Learning Centers (CLC). A three-year, $3 million grant from the United States Department of
Education has supported CLCs at the following schools:

e Daggett Middle School e Meacham Middle School
e Forest Oak Middle school e Meadowbrook Middle School
e William James Middle School e Riverside Middle School

The schools were selected based on campus and neighborhood characteristics including:

(a) low student performance in core subject areas; (b) their location in neighborhoods with low
income, high percentages of limited English proficient residents, low education levels, and high
crime rates; and (c) limited neighborhood resources to meet educational, recreational, health, and
social service needs of children and their families.

The mission of the six 21% Century Centers is to foster a community of life long learners. To
accomplish their mission, the Centers have developed programs to meet three specific objectives:

e (Centers will serve children and community members with the greatest need for expanded
learning opportunities.

e Centers will offer a range of high-quality educational, developmental, and recreational
services.

e Participants will demonstrate educational and social benefits and exhibit positive
behavioral changes.

The 2002-03 school year was the second year of operation for the six FWISD CLC programs.
During the first year, the sites were successful in offering a large variety of educational and
recreational activities for children and adults, as well as improving academic performance and



behavior of student participants (CLC, Year 1 Report). For year 2, efforts were made to increase
the number of student participants, increase consistency in their attendance, and increase
program impact on students’ academic performance and behavior.

Program Activities

During the 2002-03 school year, centers served students from Pre-K to High School age, parents,
and other community members, with a primary focus on the middle school students from the host
schools. Centers were open Monday through Thursday from the end of the school day until 9
p.m., with some centers operating on Fridays and Saturdays. Centers also offered an additional
three-week program during summer 2002. Overall, the Centers averaged 20-26 hours of
operations per week for an average of 155 days.

The site coordinators at each campus developed program activities based on specific needs
identified by students, teachers, principal, parents, advisory groups, and community members
within the neighborhoods served by the centers. Table 1 shows the variety of activities offered on
a regular basis for students and adults at the six sites during the 2002-03 school year.

Table 1: Types of Activities Offered at FWISD CLC Sites

Activities

Tutoring in all subjects

e Lightspan and I Can Learn Labs

e  Homework help
Academic e  Study Skills

o  Computer skills (keyboarding, web surfing, website

design)
e  Clubs (newspaper, magazine, poetry, science,
Students geography, reading, lego building)

e Extended library hours

e  Youth leadership activities (Boy Scouts, Girl Scouts)

o  Community service (environmental club)
Character e Drug and violence prevention curricula and counseling

Development e  Teen Health Education

e Fine Art (dance, drama, painting, ceramics, music)

e  Crafts (scrapbooking, sewing, jewelry making,
woodshop, origami, candy and cookie making)

Recreational e Sports (martial arts, step-dance, soccer, basketball,
track, wrestling)

e Board games

e  Other (movie club, fashion show, etiquette,
photography)

GED, language lessons (ESL, Spanish, Chinese), computer literacy, cooking,
custodial training, tax information, money management, entrepreneurship, parenting
Adults classes, and family counseling. Childcare was available for GED and ESL
participants.




The centers also hosted a variety of monthly and/or annual recreational and community service
events. For example:

e Family Days were held to promote the after-school program at the beginning and end of
the school year.

e Allsites held a “Lights On” event at which students demonstrated the activities in which
they were participating. This program was part of a national campaign to promote
awareness of after-school programs,

e Health fairs offered at each center provided free HIV screening, information on public
library cards, and information on nutrition, immunizations, and social services available
in the community.

o Two of the centers sponsored a one-day Student Diversity Conference in which a total of
250 Hispanic and African-American students from the schools worked together to discuss
diversity issues and showcase joint performances.

Students at Forest Oak Middle School created a school newspaper that is distributed free to
students, parents, and community members once a week. Their instructor explains that
students get to practice skills in a real-life setting and their pictures and names are featured
with the articles. She thinks that the newspaper has helped to improve participants’ self-
esteem and writing skills and to increase parent and community awareness of the great
things happening at the school during after-school hours.

21* Century after-school activities were conducted by paid and volunteer adult staff including
FWISD teachers, youth development workers, college and high school students, and community
members (business mentors and senior citizens). 63% of the 21* Century instructors in 2002-
2003 were FWISD teachers. 75% of the instructors conducted academic activities (Table 2).

Table 2: Types of Activities and Instructors Involved with the Program

Number of CLC Instructors
Types of Activity School Day Other Total of
Teachers Teachers Teachers
Academic 61 32 93
Character Dovelopment |17 14 31
All Activities 78 46 124

To expand the variety of educational and recreational activities, and social services, 21* Century
Centers formed coalitions with other programs and community organizations. These coalitions
contributed significant resources to the Centers including money, goods, volunteer and paid staff,
consultation, and support in fundraising activities. More than 50 community partners and
collaborators were involved in the Centers during the 2002-03 School Year. Collaborators
included churches, neighborhood associations, City of Fort Worth Police Department, Girl
Scouts, Boys Scouts, YMCA, Volunteer Center in Fort Worth, Communities in Schools, The
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Parenting Center, Fort Worth Fine Arts Program, Cultural Center of Las Americas, and
Lockheed Martin.

During the 2002-03 school year, the Centers increased collaborations with other after-school
programs offered at the sites. In September 2002, three of the sites received Texas After School
Initiative (TASI) grant funds to enhance after-school activities. TASI funds added four teachers
at each site to provide tutoring and academic classes, paid for transportation to take students
home at the end of the after-school program, and provided incentives (pizza, ice cream, school
supplies) to encourage student participation. Fort Worth After School (FWAS) activities were
already in place at two sites when the 21% Century grant was awarded in September 2001. 21*
Century collaborations with these other after-school programs were accomplished by using TASI
and FWAS resources primarily for academic activities and 21* Century resources for enrichment
and recreational activities.

Program Participants

2515 middle school and 1329 younger or older students attended the program during the regular
2002-03 school year; 1159 participants were involved during summer 2002; and there were 1266
adult participants during the school year (Table 3).

49.5% of the students enrolled at the six middle schools participated in the CLC program at some
point during the school year. In general, the demographic profile of students attending the
program was similar to the profile of the schools (Table 4).

A new program at William James Middle School was the 21" Century Language
Center, which served both the students and community by enabling students with
limited English proficiency to participate in after-school programs. The Language
Center used a combination of activities to teach participants about American
Culture, improve their English skills, and increase their self-esteem. The class
grew from 5 students to over 50 on most days. For the first time, participants in
the Language Center scored higher than the rest of the FWISD Language Centers
on the IPS test: 25% higher in oral language, 17% higher in writing, and 10%
higher in reading.




Table 3: Program Participants by School
(Summer 2002, Fall 2002, Spring 2003).

21* Century CLC Site
Daggett Forest | William | Meacham | Meadowbrook | Riverside | TOTAL
Oak James
«» | Middle School
E Students 319 541 540 239 489 387 2515
2 | (Fall 02, Spring 03)
2]
§ | Other students
E (Fall 02, Spring 03) 355 166 222 132 205 249 1329
+ | All Students
=
5 | (Summer2002)" 399 16 597 64 48 35 1159
=]
& | Total Student 1073 723 | 1359 435 742 671 5003
Participants
Regular Student
Attendees’ 102 130 134 77 110 101 654
Adult Participants 272 155 231 167 189 252 1266

! Summer 2002 attendance numbers are higher for two sites (Daggett and William James) because they joined
resources with the FWISD Fine Arts program to offer summer activities to students from multiple schools at their

campuses.

“Regular attendees are students who attended the 21 Century program for 30 days or more during
the 2002-03 school year and Summer 2002.

Table 4: Comparison of Student Characteristics
(School-wide and 21* Century Student Participants)

%
% ) ) ) % 7
School Level # Students African | . % Wlf' | o t/;" Economic é’m;t.ez
American tspanic e er Disadvantaged P 1811
roficiency
Daggett MS Participants 319 19% 2% | 5% | 4% 76% 27%
All Students 558 17% 74% | 5% | 4% 73% 25%
Forest Oak MS Participants 541 68% 25% | 7% -- 70% 10%
All Students 679 60% 33% | 7% |0.4% 72% 7%
William James MS Participants 540 37% 50% | 11% | 2% 67% 23%
All Students 1073 27% 55% | 14% | 3% 63% 22%
Meacham MS Participants 239 1% 93% | 6% -- 90% 38%
All Students 815 1% 95% | 4% -- 85% 11%
Meadowbrook MS Participants 489 61% 28% | 9% | 2% 72% 7%
All Students 1057 58% 32% | 8% | 2% 73% 11%
Riverside MS Participants 387 7% 73% | 17% | 3% 82% 19%
All Students 900 5% 76% | 15% | 4% 79% 31%
411 21°" Century Participants 2515 38% 51% | 9% | 2% 68% 18%
Sites All Students 5082 27% 60% | 9% | 2% |  74% 21%




EVALUATION METHODS

A comprehensive evaluation plan was used to document the implementation of the program
strategies and activities, provide periodic feedback useful to potential program adjustments and
assess the program’s effectiveness in improving the academic performance and behavior of
student participants. The evaluation design and implementation was a joint effort of FWISD
Research and Evaluation staff and external evaluators from Texas A&M University.

During the second year of the program, the evaluation activities focused on assessing:

the need for the program,
the quality of the program implementation,
student satisfaction with the program, and

the impact of the program on student TAKS scores, attendance, classroom behavior
and teacher-student relationships.

Need for the program

Program need was assessed with an anonymous student survey administered in late October
2002 to all students enrolled at each of the participating middle schools. 3267 of 5082 (64.3%)
students responded. The survey asked students to report:

e What they were doing with their time between 3:00 and 6:00 p.m. Monday through
Friday?

e How safe they felt in their neighborhoods and when attending the CLC program?

e Who they were with after school, if not participating in after-school activities?

e What were their TAAS scores and grades in the previous year?’

Quality of the program implementation
Program quality was assessed through tracking of participant attendance, periodic site visits, and
student and instructor surveys administered at the end of the school year.

¢ Maintaining accurate and updated attendance records of CLC participants was an
important evaluation activity for two reasons. First, increased attendance is a good
indicator of program success and second, the United States Department of Education
requires detailed attendance information for the CLC annual performance reports.
Attendance was tracked using registration scanforms to identify participants, sign-in
sheets from all CLC activities and a continuously updated CLC database. Site
coordinators submitted sign-in sheets on a weekly basis and FWISD Research and
Evaluation staff compiled these data for end-of-semester reports on overall attendance,
attendance per activity and attendance per student. CLC staff used these reports to
identify activities with lagging or increasing attendance and to adjust activity schedules
accordingly.

e The CLC project coordinator and/or the lead internal evaluator conducted site visits to all
CLC sites throughout the year. Through direct observation and interviews with students

" In 2001-02, Texas administered the TAAS test, but switched to TAKS in 2002-03.



and instructors, “first-hand” information was gained regarding program implementation
that could not be measured with surveys and questionnaires. The coordinator used her
observations and reports of the evaluator’s observations to identify positive aspects of the
program and to help the site coordinators adjust recruiting efforts, add or discontinue
activities, provide additional training and otherwise address continuous program
improvement.

¢ An end-of-year student survey was administered to all CLC student participants enrolled
in the program at that time (N=1878). The survey addressed teacher/student interactions,
materials and supplies, and choices of program activities. An instructor survey was
administered to 124 CLC instructors and addressed record keeping, relationships with site
coordinators and principals, types of activities, and levels of supervision.

Student satisfaction with the program
Student satisfaction was assessed through questions included on the beginning and end-of-year
student surveys. Together, these surveys addressed:

e the word or “perception” around school about the program,
e students’ reasons for not participating in the program, and
e the extent to which participants liked the program.

The impact of the CLC program on student participants
The impact of the Centers on FWISD students was assessed in five ways.

e On the end of year student survey, participants rated the extent to which they felt that the
CLC program impacted their school related behaviors including getting better grades,
understanding the importance of graduating, attendance, and working with others.

e CLC instructors rated specific areas they felt were impacted by students participating in
the program including self-esteem, academic performance, behavior and attendance.

e Classroom teachers of the students who participated in CLC programs were asked to rate
the beginning and end-of-year performance of those students in 11 different areas
including homework completion, class participation, class behavior, and academic
performance.

e The 2003 Math and Reading TAKS passing rates and attendance rates of the students
who participated regularly (>30 days) in CLC activities were compared to those of a
matched group of students who did not participate in CLC activities. The students were
matched on ethnicity, grade, gender, LEP status, free/reduced lunch status, and
2001/2002 TAAS reading and math passing rates.

e CLC instructors were asked open-ended questions about the impact of the after-school
program on the relationships among teachers and students during the regular school day.



Data analyses examined effects across all schools as well as differences among schools, and
grade levels. Survey results were reported to the program director and site coordinators shortly
after the administration of each survey. Survey data were analyzed and reported through reports
prepared by the external evaluator for the FWISD 21% Century Community Learning Centers
project. For each report, the CLC director, site coordinators and evaluators (internal and external)
discussed the implications of the findings and ways to use the results to improve program
implementation. Copies of all surveys are included in Appendix A.

RESULTS

NEED FOR THE PROGRAM

Concerns have been expressed about ways to increase students’ safety, increase the amount of
adult supervision students receive, increase positive activities students undertake during the non-
school hours, and use activities undertaken during the non-school hours to increase overall
academic performance. These and other concerns have led to the development of a variety of
after-school programs including the 21* Century Community Learning Centers. Given the
amount of funding and effort necessary to plan and implement such programs, an essential
activity of the FWISD CLC evaluation was to assess whether the program is truly needed in
FWISD schools and the local communities. A total of 3267 of the 5082 students (64.0%)
enrolled at the CLC middle schools completed a survey designed to assess this need. Overall,
their responses suggest a critical role for the program in dealing with some of the above issues.

What were students doing with their time between 3:00 and 6:00 p.m. Monday-Friday?
Students were asked to indicate the number of hours they spend undertaking 12 different
categories of activities during the 3:00 to 6:00 p.m. after-school time period. Students were asked
to allocate a total of 15 hours across the categories.”

Over 50% of student’s time was spent alone watching TV/talking on the phone (27.5%) or
“hanging out” with friends, e.g., talking, watching TV, at the mall, etc. (25.8%). 14.3% of the
hours during the 3-6 p.m. time period were spent doing homework and 6.5% of the hours
working. 18.6% of the hours were devoted to some combination of attending an after-school
program at school or elsewhere or participating in the school’s organized sports program. 4.0%
of the hours were devoted to volunteering, 4.0% to sleep, chores, or personal improvement, 0.8%
to video games/computers, and 0.6% to family oriented activities or supervised “hanging out”.

Cluster analysis was used to identify three different types of students:

e Cluster 1 (N=1083, 56.1%): Students who spent their time watching TV, talking on the
phone or “hanging out” with friends;

e Cluster 2 (N=415, 21.5%): Students who were involved in off-campus activities (after-
school programs off-campus, volunteer activity, and/or work); and

? Students’ responses sometimes added up to less than and sometimes more than 15 hours. To correct for this
problem, student data were only included when the total hours indicated was > 6 or < 20. When total hours did not
= 15, responses were adjusted to reflect 15 as the base. Z-scores for each of the participation categories were
calculated and used when conducting the subsequent cluster analysis.



e Cluster 3 (N=432, 22.4%): Students who did homework or were involved in activities
on-campus (school sponsored after-school program or sports).

For each cluster, the
percentage of students by
gender and grade was 80
calculated (Table 5). For 60 . 61.1
grades 6 and 7, the percentage

of students by cluster did not 40 -
differ significantly. However, 220 1 gt

21.1
| 17.8_mss

for grade 8, fewer male than 20 I- . _.

female students were involved 0 ‘ ‘

“hanging out”, alone or with "Hanging out" Off-campus involved On-campus activities,

friends (61.1 vs. 50.9%). homework

Males were more involved in
homework and on-campus

Figure 1: % of Students by Cluster (GR 8)

Percent

‘I:IFemaIe Gr 8 BMale Gr 8 ‘

activities (27.1 vs. 21.1%).
The differences are probably due to the increased number of 8" grade males involved in school-
sponsored team sports (Figure 1).

Table 5: Percentage of Students per Cluster by Gender and Grade

Female Male
GR6 | GR7 | GR8 | GR6 | GR7 | GRS

“Hanging out” (alone or with 51.8 58.3 61.1 57.3 583 50.9
friends)

Off Campus Involved (including| 23.1 19.9 17.8 23.7 24.1 22.0
activities/work/ volunteer)

Homework, On-campus 25.1 21.8 21.1 19.0 17.6 27.1
Activities
Number of Students 307 321 337 321 278 277

If students did not participate in any after-school program at their school or in their
neighborhood, who were they with?

61.2% of students who did not participate in school-based after-school activities spent their time
in the presence of adults, while 28.2% spent their time primarily with other teens, and 10.4%
reported being home alone. Females were more likely to spend time with adults than males
(66.5% to 52.5%), while males were more like to spend time with other teens (35.8% to 23.9%).
As students got older, they tended to spend less time with adults and more time with other teens
or home alone, with males spending less time with adults and more time with other teens than
females at each grade level (Figure 2). According to these results, the need for the program is
greater for older, male students.



Figure 2: Who Are You With by Grade and Gender
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Were there differences in academic performance between FWISD students who
participated in after-school programs and those who did not?
On the fall 2002 survey, students were asked to provide information about whether they passed
the reading and math sections of the TAAS in the previous year and their approximate grades
during the previous school year. TAAS scores and grades were compared among students from
the three activity clusters and between students who reported they did not participate in CLC

activities.

Students in the “on-campus activities/homework™ cluster reported higher grades than students in
the “off-campus activities” cluster who, in turn, reported higher grades than students in the
“talking on the phone/TV/“hanging out” cluster (Table 6). There were no statistically significant
differences among the cluster groups for the percent passing the reading or math portions of
TAAS. However, students who reported that attended CLC activities also reported higher TAAS
math passing rates than those who did not attend (Figure 3).

These differences in academic performance, assessed at the beginning of the year, suggest that to
reach more students in need, recruiting efforts should focus on students with low or marginal

academic performance.

Table 6: Previous Year’s Grades by Cluster Group

’I:Xl,all’lh;);ne, Off Campus | Homework or On
e Activity | Campus Activity
What grades did you make last school
year?
Average Grade*
1=Mostly Ds to 7=Mostly As 491 5.06 5.38

*p<.001
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Figure 3: 2002 TAAS Scores by Level of
Participation
89.8
90
87.4
86.7

86.1
86
82

Reading Math
W Participants O Non-Participants

Summary Program Need

Considered together, the results of the fall student survey confirm that
there is a need for the CLC program among students at the selected
campuses. The majority of these students spent most of their after-school
time watching TV, talking on the phone or “hanging out” with friends,
thereby increasing their opportunity for involvement in negative
behaviors. At the very least, these students were not involved in activities
that are likely to increase the probability of academic success. In addition,
the students who reported that they were not involved in after-school
activities reported lower grades and lower math scores than students who
participated. Based on the characteristics of the students who did not
participate in after-school activities, the need is greater for older students
and for males.
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QUALITY OF THE PROGRAM IMPLEMENTATION

How many students and adults attended the program?

Students and adults were increasingly attracted to CLCC activities. Table 7 shows the number of
students and adult CLC participants as well as the number of regular attendees (yearly attendance
> 30 days) in 2001-02 and 2002-03 school years. The numbers clearly illustrate successful
program implementation in 2002-03. Overall attendance increased 118% and the number of
regular attendees increased 197%.

Table 7: CLC Attendance (2001-02 and 2002-03)

2001-02 | 2002-03 | Increase | L creent
Increase

Student Participants
(both middle school 1576 3844 2268 144%
and others)
Adult Participants 855 1266 611 72%
TOTAL 2431 5310 2879 118%
Regular Students o
Attendees 220 654 434 197%

What were the instructors’ perceptions of program quality?

In April 2003, CLC instructors (N=124) rated nine statements about the program implementation
on a scale of 1=Strongly Disagree to 4=Strongly Agree. Teachers gave the highest ratings to
viewing the “program as a safe place for students to be” (x=3.73)* and “the existence of good
communication with the site coordinator” (x=3.67). While still generally positive, lower ratings
were given to the “availability of supplies for the classes” (%=3.46) and “adequate support for
the program from the school principals” (%=3.42).

Results were similar among the schools except for two questions. For “the after-school program
has adequate support from the principal,” instructors at two of the sites gave significantly higher
ratings than instructors at the other sites. For “teachers at the school are willing to collaborate
with the after-school staff,” instructors at one site gave higher ratings. The CLC project director
discussed these findings with the site coordinators as a means of identifying factors that could
improve communication and collaboration among the CLC staff and campus administrators and
faculty.

What were the students’ perceptions of program quality?

641 student participants rated four areas of program quality on a scale of 1=Strongly Disagree to
4=Strongly Agree. Ratings were positive, ranging from 3.37 for “teachers in the after-school
program give me help when I ask for it,” to 3.13 for “there are enough different after-school
activities to choose from.” Students in 6™ grade were more positive about the quality of the
teachers than students in 7™ or 8" grade (Table 8).

*X = average response on scale of 1 to 4
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Table 8: Student Program Quality Ratings by Grade

activities to choose from

Grade

Total 6 7 8 P<
Teachers in the after—school program give 337 350 336 324 | 0.002
me help when I ask for it
I like the after-school teachers 323 3.40 3.16 315 | 0.003
Teachers and other adults in the after- 318 330 314 311 | 0.057
school program make me feel comfortable
Therg are always enough materials and 314 395 308 312 | 0077
supplies in my after-school classes
There are enough different after-school 313 392 3.08 312 | 0311

(1=Strongly Disagree to 4=Strongly Agree)

year of operation.

need, goals and content.

Summary Quality of Program Implementation

The program attracted significantly more students and adults during its second

Teachers involved in the CLC generally gave high ratings to the program as a safe
place for students to be and the quality of communication between staff and the
site coordinator. Some concerns were expressed about availability of supplies and
the support for the program by the principals. Communication within a program is
critical and the need exists to improve mechanisms for principals, school staff, and
program staff to have a more common frame of reference concerning program

Program participants viewed the program positively, particularly with regard to
the quality of the program staff and the interactions between students and staff.
However, the students expressed some interest in having more and different
activities. There is a need to work with students to identify interesting and
positive activities in which they would like to participate.

STUDENT SATISFACTION WITH THE PROGRAM

In addition to assessing the need for the program, the beginning of year survey was designed to
identify different types of students (e.g. different grade levels, different cluster groups) reasons
for not participating in the program. This information was expected to help the program director
and site coordinators understand the students’ perceptions of the program and where necessary,
make changes that could more successfully entice students to participate. The major results of
the survey are summarized below. A full report of this survey was prepared and presented to

CLC staff for discussion and action.
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What were students’ perceptions about the program on campus?

3267 students at the CLC campuses indicated the extent of their agreement (on a scale of
1=Strongly Disagree to 4=Strongly Agree) with four statements about the students’ perceptions
around school about the after-school program. Seeing the program as “a place that has good
activities for students” was the highest rated attribute, followed by “students should go there--a
good place for students.” In general students did not perceive the program as boring or that
students did not know about the program. These perceptions, however, differed by grade and by
cluster group for some items. Younger students reported greater positive perceptions about the
program than older students. Students in the TV, phone, “hanging out” group were less likely to
report that the program was seen as “a good place for students to be” and “a place that has good
activities,” and more likely to report that program was perceived as “boring” (Figure 4).

Figure 4: Students' Perceptions by Activity Cluster
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Place to Be

OTYV, Phone, Hanging B Off Campus Activity O Homework or On Campus Activity

Why didn’t students participate or participate more in the 21* Century program?

Student respondents also indicated the extent of their agreement with each of the six reasons for
not attending the CLC activities (1=Strongly Disagree to 4=Strongly Agree). Across all
students, “My friends don’t attend the program” was the highest rated reason for not attending or
attending more often followed by “the after-school program doesn’t have activities I like.”
Analyses of student responses by grade, activity cluster group and whether or not students
participated in after-school activities revealed that different types of students had different
reasons for not attending or not attending more often.

e Students in grade 8 had higher scores for all of the non-participation reasons (p<.05),
except for “parents not letting them participate,” in which case the highest scores were
for grade 6 students

¢ Students in the homework, on-campus activity cluster indicated “lack of time” (%=2.54)
as the major reason they did not participate or participate more in the after-school
program.

e For the TV, phone, “hanging out” cluster, “friends don’t attend” (%=2.50) and “the
program not having activities they liked” (x=2.42) were the main reasons they did not
participate or participate more.
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e For the off-campus activity cluster, “lack of time” (%=2.44), “friends don’t attend”
(x=2.34) and “not liking the activities” (x=2.32) were the main reasons for not
participating or not participating more

e Those students already participating in the after-school program were more likely to list
“time” as the main reason they did not participate more.

e Those who did not already participate were more likely to indicate each of the other five
reasons.

e Two items (“friends do not attend” and “the program does not have activities students
like””) were more salient for older students (grade 8) who did not already participate in the
program.

How well do students like the program?

641 participants rated the extent to which they liked the program and would tell others about the
program. Students indicated that “they liked the after-school program classes” (x=3.37), “would
sign up again” (%=3.25), “would tell other students to sign up for the program” (x%=3.14), and
that “being in the program was better than other things they could be doing with their time”
(%=2.97). Students in grade 6 were significantly more satisfied with the program than students in
grades 7 and 8 (Figure 7).

Figure 7: Selected Program Satisfaction Items by Grade
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Summary Program Satisfaction

CLC program participants feel positively about the program, with the majority
indicating they would sign up again in the future and tell their friends about the
program. The program was seen as a place that has good activities for students and
the “perception” was that students should go there. Participants also liked the after-
school classes that were offered.

Students in grade 6 were more positive about the program than students in grades 7
and 8, suggesting that additional effort is necessary to work with older students to
identify activity content and program procedures that would be attractive to them.
Older students also report less positive perceptions around campus about the
program than younger students, again reflecting a lower level of interest and
connection to the program.

Students involved in school or outside activities were more positive about the CLCC
program than those who spend the majority of their time watching TV, talking on
the phone and/or “hanging out” with friends. For all students, those participating in
the program already are more likely to see the program in a positive light than those
who are not participating. This again would suggest the need for improved efforts to
work with non-participants to understand what they want and expect from the CLC
program in order to get them involved initially. Furthermore, efforts to market the
advantages and content of the program to less involved students, as well as efforts to
use current participants as a means for attracting non-participants, may lead to
increased attendance.
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IMPACT OF THE PROGRAM ON STUDENT PARTICIPANTS

What benefits did students perceive they gained by being in the CLC program?

On the end-of-year student survey, 641 CLC student participants rated (1=Strongly Disagree to 4
=Strongly Agree) the extent to which they agreed with each of nine statements about the benefits
of the CLC program. Students gave the highest ratings to “better understand the importance of
graduating from high school” (x=3.24) and “better understand the importance of avoiding drugs”
(x=3.22), while less gain was perceived in “liked school more” (x=2.70). For three items,
students differed in their responses by grade. Eighth graders were less likely to agree than 6" and
7™ graders that the program “impacted getting better grades”; 7" and 8" graders were less likely
to agree than 6" graders about the program impacting “working better with other students” and
“talking more with teachers” (Table 9).

Table 9: Student Perceptions of How Attending the After-School Program

has Helped Them

The After-School program has helped me to: All Grades 6 7 8
Better pnderstand the importance of graduating 394 i i i
from high school

Better understand the importance of avoiding drugs 322 - - -
Get better grades* 3.15 3.18 323 | 297
Feel better about myself 3.14 - - -
Work better with other students™ 3.03 3.15 2.93 2.98
Come to school more often 2.98 - - -
Behave better at school 2.95 - - -
Talk to my teachers more* 2.92 3.06 2.82 2.88
Like school more 2.70 - - -

(1=Strongly Disagree to 4=Strongly Agree). * Significant difference by grade (p<.01).

In March, Riverside and Forest Oak Middle Schools sponsored a one-day Student
Diversity Conference “Building the Bridge From the Forest to the River”. One
school is predominantly Hispanic and the other African-American. A total of 250
students from both middle schools attended the conference and participated in
“Synergy” sessions with facilitators from school staff and Lockheed Martin. A
Talent Showcase featuring joint performances from the two schools followed a
diversity presentation by a motivational speaker. Community leaders were invited
to work with students during the event.
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In what ways did the CLC instructors think the program most impacted students?

CLCC instructors (N=123) were asked to indicate outcomes they felt were most impacted for
students participating in the CLC program (Table 10). According to these instructors, the skills
and attitudes most likely to be impacted were: “increased self-worth and self-esteem” (81.3%),
“improved academic performance” (61.5%), and “development of leadership skills” (55.3%).

Table 10: CLC Instructor Ratings of Perceived Program Impact

Percent of instructors indicating
program impact on
CLC participants
Increase in self-worth and self-esteem 81.3
Improvement in academic performance 61.8
Improvement in behavior 61.5
Development of leadership skills 553
Increase in school attendance 32.5
Involvement in community services 27.6
Increase in awareness of health issues 23.6

What changes did classroom teachers observe in CLC student participants from the
beginning to the end of the school year?

Classroom teachers rated individual program participants on how well they were performing at
the beginning and end of the school year in 11 different areas (1=Very Poorly to 4=Very Well).
The end-of-year ratings were significantly higher (Table 11). For students participating in the
21" Century program, the largest increases were generally in the areas rated the lowest at the
beginning of the year: “participating in class” (+.31), “turning in homework on time” (+.31),
“completing it to the teacher’s satisfaction” (+.29) and “volunteering for extra credit” or “taking
on more responsibility” (+.29). Because comparison data were not collected for students not
participating in the program, it was not possible to attribute program participant changes to 21
Century program participation. However, it is interesting to note that teachers saw the most
change in some of the areas targeted by the 21* Century program (e.g., student involvement and
homework).

Lockheed Martin engineers volunteered more than 900 hours at the Riverside MS
after-school program. Engineers created and served as mentors in the “Young
Engineers of America” Club to help students improve their grades, graduate from
high school, and possibly pursue a degree and career in engineering fields. In this
program, students use LEGO products to build cars, cranes, bridges, and other
complex structures, which helped to develop their math skills, critical thinking,
and problem solving abilities.
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Table 11: Classroom Teacher Ratings of Student Performance
at the Beginning and End of the School Year

Classroom Teacher Ratings
Beginning of the End of the

How has the student performed in the 2002-2003 School | 2002-03 School | Difference
following areas? Year Year

Turning in homework on time 2.75 3.06 31
Participating in class 2.87 3.18 31
Volunteering in class 2.72 3.01 29
Completing homework to your satisfaction 2.78 3.07 .29
Satisfactory academic performance 2.88 3.11 23
Being attentive in class 2.93 3.16 23
Getting along with me as a teacher 3.31 3.54 21
Coming to school prepared 3.02 3.20 18
Behaving well in class 3.04 3.22 18
Attending class regularly 3.37 3.45 18
Getting along with other students 3.21 3.38 17

1=Very Poorly to 4=Very Well

An analysis was also made of the percentage of students for whom teacher ratings decreased
from the beginning of the year, stayed the same or increased (Table 12). Items with the biggest
increases were “turning in homework on time” (38.6% increased), “completing homework to the
teacher's satisfaction” (34.6%), “participating in class” (32.9%), “being attentive in class”
(31.8%), and “having satisfactory academic performance” (31.1%). Items with the least positive
change were “attending class regularly” (14.0%) and “getting along well with other students”
(19.5%). Again, more students showed positive changes in the areas rated lowest at the
beginning of the year. Thus, teachers indicated the most change occurring in areas of the
greatest need.

21" Century participants at Meacham Middle School were involved in many
community events outside their school. Students participated in the First Ethnic
Exhibition at TCU, where they attended and displayed hip hop dance, art work,
paintings, and sculptures. The choir group attended a dress rehearsal of an opera
show at the Bass Hall. The Tae Kwon Do participants attended a martial arts
tournament at the Will Rogers Center. A group of girls took part in the “Sister to
Sister” conference, which promotes higher academic and personal aspirations for
middle school girls.
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Table 12: Percentage of Participants with Increased, Decreased or Equal Performance
Ratings from the Beginning to the End of School Year

Percent
beorelCocs Score Goes U
How has the student performed in Down Score Stays .. p
. . . Beginning to
the following areas? Beginning to | the Same
End
End
Turning in homework on time 96 51.9 38.6
Satisfactory homework completion 9.0 565 34.6
Participating in class 6.6 60.5 32.9
Being attentive in class 9.5 58.7 31.8
Satisfactory academic performance 99 590 311
Volunteering in class 2.5 69.4 28.1
Coming to school prepared 7.8 66.2 26.1
Behaving well in class 8.9 66.1 24.9
Getting along with me as a teacher. 43 715 240
Getting along with other students 3.3 77.2 19.5
Attending class regularly 6.4 79.7 14.0

How did the CLC program participation impact school attendance rates?

The 2001-02 and 2002-03 school attendance rates for CLC regular participants and the matched
group of non-participants were compared (Figure 8). Across the six CLC sites, school attendance
rates remained the same for the CLC participants but decreased for the matched group of non-
participants (p<.01). Analysis by school, grade, gender, ethnicity, LEP status, and
socioeconomic level showed a similar pattern, with the strongest relationships for 6™ graders and
male participants.

Figure 8: Attendance Rates 2002 and 2003
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Given that after-school programs are designed to improve school-related behavior of potentially
at-risk students, attendance rates were also compared for students in both groups (CLCC and
comparison groups) with low attendance rates (<90%). CLC participants with low attendance in
2001-02 showed a significant increase in school attendance for the 2002-03 school year, while
non-participants with low attendance rates had a decrease (Figure 9).

Figure 9: Attendance Rates 2002 and 2003
(Students with <90% Attendance Rates in 2002)
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How did the CLC program impact academic performance?

TAKS reading and math passing rates were compared for frequent CLC participants (>30 days)
across the 6 sites in comparison to the passing rates of a matched group of non-participants or
those who participated less than 30 days (Figure 10). The groups were matched on grade,
gender, ethnicity, LEP status, free/reduced lunch status, and 2001/-02 TAAS reading and math
passing rates.

Figure 10: TAKS 2003 Passing Rates
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Across the six CLC sites, the TAKS Math passing rates were significantly higher for the CLC
regular participants than for the matched group of non-participants. In addition, the difference
between the two groups was greater for math than for reading. Similar patterns were observed in
5 out of the 6 sites when analyses were computed per school. Campus level results were shared
with CLC program coordinators to help them make adjustments to the program related to the
specific needs of each campus.

What is the impact of teacher involvement in the CLC program on teacher-student school-
day relationships?

Regular-day school teachers at the CLC sites who also served as instructors in the CLC program
were asked two open-ended questions about the impact of their involvement in the program.
Tables 12 and 13 list the major responses to each of the two questions as well as the number of
teachers making each type of response. The effects most often cited centered around student-
teacher relationships including: the development of more caring, trusting and respectful
relationships between students and teachers; opportunities for teachers to see students in a
different way; increased understanding of students’ needs and opportunities to help the most at-
risk students.

At Meadowbrook Middle School, the 21° Century program provided opportunities for
small group instrument lessons and practice. This enabled the school band to score the
highest rating in UIL (United Instrument League) competitions. In addition, the “Golden
Buffalo” Club, an after-school geography group, has successfully blended field trips,
games, and other fun activities to help students develop an appreciation for Social
Studies and Geography.
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Table 12: Instructors’ Responses to “How does the after-school program impact the
relationship between students and teachers during the regular school day?

Number

Responses (n=88)

Percent

Allows students and teachers to develop caring, trusting and respectful relationships.
(E.g., “I’'m sure it strengthens their relationships and develops more trust so that 22
students are willing to take more risks and feel more welcome in school”)

25.0

Students see teachers differently after-school vs. school day. (E.g., “Students have a
better understanding of their teachers expectations of them. The teacher has a better 21
understanding of the student”)

239

Improve student/teacher relationships generally. (E.g., “It gives a strong bond between
students and teachers. Teacher are role models for students™) 13

14.8

Communication of after-school and school-day teachers about academics. (E.g., “After
school teachers can offer positive comments about students to their regular school-day 8
teachers”)

9.1

Different environment than school day. (E.g., “ It offers a chance to interact on a more
non-traditional out-of-class setting, relieves stress and pressure off both teachers and 7
students™)

8.0

More individualized attention. (E.g., “It gives them more of an opportunity to interact
with teachers on more of an individual basis. This allows students to form more of a 7
relationship with their regular teacher”)

8.0

Table 13. Instructors’ Responses to “What have you gained from working in the

after-school program?”

Answers 12:1:113;; Percent
Better relationships between teachers and students. (E.g., “Working in the after-
school program has allowed me to get to know students on a more personal level — 25 22.9
their hobbies, etc.”)
Increased understanding of students’ needs. (E.g., “A better understanding of my 18 16.5
students outside variables that affect their school performances”) )
Teacher enrichment and improvement of teaching skills. (E.g., “Increased skills
with working with young adolescence. I have also learned how to communicate 13 11.9
with them”)
Ability to provide activities and upgrade skills for students who are most at-risk.
(E.g., “More time to work with students in school and build relationships that are 10 9.2
supportive to ‘At Risk’ students and involvement with community”)
Better understanding of how to work with students skills: (E.g., “I’m able to
understand the student’s personality and deal with them one on one. Listen to their 9 83
concerns and issues of life and school™)
Work with students that teacher doesn't have in school day classroom. (E.g., “A
chance to work with students that aren’t in my daytime classes and an opportunity 9 8.3
to know them”)
Increase teacher satisfaction/self-worth and pride. (E.g., “The greatest thing I've
gained is the satisfaction in knowing I have helped make a difference in a student’s 7 6.4
life”)
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Summary Program Outcomes

Students felt that the program impacted their understanding of the
importance of graduating from school and avoiding drugs (or drug use).
However, they were less inclined to see the program as improving their
bonding with school (e.g., like school more, talk to teachers more, behave
better at school, and come to school more often). Bonding may be
something that is developed over time as the students continue to participate
in the program. Program staff should consider ways to improve program
content that will lead to increases in student perceptions in these latter areas.

Teachers working in the program saw its biggest student impacts as
increasing self-worth/self-esteem, improving academic performance, and
improving behavior. Interestingly they did not note the same level of impact
on awareness of drug issues as the students. Future studies should use focus
groups to examine this apparent difference in perceptions.

Classroom teachers noted that CLC students were more likely to turn in
and/or complete homework, volunteer for extra credit or to take on more
responsibilities, and to participate in class. Thus, one of the primary
purposes of the program, to increase homework completion and quality, is
being achieved and at the same time the program is seen by classroom
teachers as leading students to be more engaged with the school.
Interestingly, the lower ratings by students of the impact of the program on
their bonding to school would suggest the need to look further at
discrepancies between teachers’ and students’ perceptions in these areas.

Data on the impact of program participation on student school attendance
and test scores shows some positive trends. Program participants had higher
increase in school attendance and TAKS math scores than a matched group
of non-participants. There is also evidence that participation of classroom
teachers as CLC instructors has helped established a better relationship
between students and teachers during the regular school day.
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APPENDIX A:
SURVEYS
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